


Karakalpak, Uzbek, and English languages, which has a positive impact on the development of their meta-
linguistic competence.

From a pedagogical perspective, the application of CLIL provides the following advantages:

* increasing students' professional motivation;

* developing communicative competence;

+ formation of independent learning skills;

* developing critical and analytical thinking;

* improving project and teamwork skills;

+ expanding opportunities for using modern digital educational resources.

At the same time, the successful implementation of the CLIL approach requires compliance with a
number of pedagogical conditions:

» close interaction between English language teachers and teachers of specialized disciplines;

» development of educational and methodological complexes focused on the field of “Information
Technologies™;

» use of authentic electronic educational resources;

» application of project-based and problem-based teaching methods;

» effective use of digital educational platforms.

The conducted theoretical analysis allows for the conclusion that the “Information Technology™
direction is one of the most promising for implementing the CLIL approach, as professional terminology
and a significant portion of educational resources in this field are presented in English.

The conducted theoretical analysis allows for the formulation of the following conclusions:

1. The CLIL approach ensures the simultancous development of professional and linguistic
competencies of students in the field of “Information Technologies™.

2. The multilingual educational environment of students in Karakalpak groups creates favorable
pedagogical conditions for the effective application of CLIL technology.

3. The integration of professional disciplines and the English language contributes to increasing
learning motivation and the effectiveness of the educational process.

4. The development of specialized methodological support based on CLIL will significantly improve
the quality of English language instruction for students in the "Information Technologies" field.

5. A promising direction for further research is the experimental verification of the effectiveness of
the proposed theoretical propositions and the development of a methodological model for teaching English
to students in Karakalpak groups based on the CLIL approach.
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Annotation. This article analyzes the role and significance of digital technologies in developing the
professional activities of higher education teachers. The factors and methods for forming digital
competence, utilizing modern educational platforms, and increasing the effectiveness of scientific and
pedagogical activities are highlighted.
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OLIY TA’LIM MUASSASALARI PEDAGOGLARINING KASBIY FAOLIYATINI
RIVOJLANTIRISHDA RAQAMLI TEXNOLOGIYALARNING O‘RNI VA AHAMIYATI

Annotatsiva. Mazkur magolada oliy ta’lim muassasalari pedagoglarining kasbiy faoliyatini
rivojlantirishda ragamli texnologiyalarning o ‘rni va ahamiyati tahlil gilingan. Ragamli kompetentlikni
shakllantirish omillari va usullari, zamonaviy ta’lim platformalaridan foydalanish, shuningdek, ilmiy-
pedagogik faoliyat samaradorligini oshirish masalalari yoritilgan.

Kalit so‘zlar: raqgamlashtirish, oliy ta’lim, pedagogik kompetentlik, LMS, kasbiy rivojlanish, sun’iy
intellekt.

POJIb 1 3HAUEHUE [IU®POBLIX TEXHOJIOT I B PA3BUTUU
MPO®ECCUOHAJILHOM JEATEJLHOCTU IEJATOT'OB BY30B

Aunnomauus. B 0annoii cmamope ananuzupyemes poin i 3Ha4eHue Yu@dpoeuix mexHoI02uil 8 pas3ei-
mu NpopecCcUOHANLHOT 0eIMeIbHOCHU Nedac0208 8vicuiuX Yuednvlx 3aeeoenuil. Oceeuervl paxmopsi u
MemoObl POPMUPOSAHILSL YILPPOBOT KOMNEMEHMHOCTHU, UCHOTbIOSAHUS COBPEMEHHBIX 00PA308aMENTbHBIX
naam@opM, a MAKHce NOBbIULEHU IPPeKMUBHOCHIU HAYHUHO-NEOALOUHECKOT 0esmMeIbHOCHIU.

Knrouesvie crosa: yuposuzayus, evicuiee 00pazoearie, NedazocU4ecKds KOMNEMeHMHOCD,
LMS, npogpeccuonanvroe pazsumiue, UCKyCCMEEHHbIN UHINELIEKH.

Introduction. The rapid transformation processes occurring in the global education system today
require new approaches and a high level of digital literacy from higher education teachers [1]. Digital
technologies have become not just a means of education, but a key driver ensuring the continuous
improvement of a teacher’s professional skills and their labor productivity. In higher education institutions
in the global academic environment, scientific research aimed at expanding the capabilities of educators to
effectively organize the educational process based on LMS platforms, virtual and augmented reality (VR,
AR), digital content creation technologies, ¢lectronic monitoring systems, and data-driven education
approaches is considered one of the priority areas.

Research Methodology. This study aims to evaluate the role of digital technologies in the
professional activities of higher education institution [2] (HEI) faculty, their level of digital competence,
and the impact on educational quality. Supporting the professional development of educators and ensuring
the sustained quality of learning outcomes requires reorganizing the assessment system based on modern
scientific approaches and improving diagnostic methods. In this regard, developing digital platforms that
ensure the transparency, objectivity, continuity, and reliability of assessment results is particularly
important. Specifically, implementing multimodal diagnostic approaches that allow for monitoring and
analyzing various aspects of a faculty member’s activity within a unified information environment is a
critical factor in managing educational quality. Therefore, in modemn pedagogical research, organizing the
assessment process by integrating data from various sources into a single diagnostic system is recognized
as a pressing scientific direction.

Literature review. In recent years, the digitalization of higher education and the development of
educators’ professional activities through modern technologies have been a focus of attention for both local
and international researchers [6]. To clarify the theoretical and practical aspects of this issue, it is advisable
to analyze the scientific literature by dividing it into three main areas. In the international scientific
community, the concept of an educator’s digital activity is based on the DigCompEdu (Digital Competence
Framework for Educators) model. This framework, developed by the European Commission, defines an
educator’s digital competence as encompassing not only technical skills but also 6 distinct areas, such as
creating digital resources, organizing teaching and learning, assessment, and developing students’ digital
skills (Redecker, 2017).
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