


something useful, like planning a trip or doing a job interview. This creates an “information gap” so learners
must talk to each other.

Research shows TBL helps adult ESL students a lot. Huang (2022) says tasks make learning relevant
to real life outside class, value learners” experiences, and build motivation because adults feel they are
doing something practical. Hambardzumyan (2025) found TBL improves speaking fluency through
repetition and scaffolding, helping adults feel more confident and automatic with words. However, most
big studies happen in universities or big programs. I wanted to test TBL in a small local evening class for
adult beginners and immigrants. My research question was: Does TBL improve speaking fluency and
confidence for these adult learners over four weeks?

Methods. I did this as an action research project for my general English class. The participants were
12 adult ESL learners (ages 18-25, 7 women and 5 men) at educational language center in my city. Most
were students or unemployed people, working in low-skill jobs or looking for better ones. Their English
level was beginner to low-intermediate. Everyone gave consent, realizing it would be better for their usage
of language.

I used a simple pre-test/post-test design with a survey. No control group because it was just one small
class.

Pre-test: On day 1, each student did a 2-minute speaking task alone (describe your daily routine)
recorded on my phone. I scored fluency on a simple 10-point rubric (speed, pauses, clarity, completeness)
based on ideas from Willis (1996).

TBL lessons: I followed Willis” framework for four 90-minute evening classes (one per week).

Pre-task: Warm-up and vocabulary help (5-10 min).

Task cycle: Pairs or groups did meaningful tasks (main part). Examples:

1. Information gap — “Describe your dream job and ask your partner about theirs” (adapted from
Huang, 2022).

2. Role-play — Job interview practice (one student is boss, other is applicant).

3. Problem-solving — Plan a weekend trip on a budget using pictures and a map.

4. Opinion gap — Discuss “What makes a good employee?” and agree on three tips.

Post-task: Report to class, then focus on form (correct common mistakes together). 1 gave simple
scaffolding like word banks and planning time (2 minutes before speaking), as recommended by
Hambardzumyan (2025).

Post-test and survey: After four weeks, same speaking task as pre-test plus a 10-question Likert
survey (1-3 scale) on confidence, motivation, and usefulness. I also wrote field notes on participation.

Analysis was basic: average scores before/after, percentage of survey answers, and a few quotes from
students. Everything was anonymous.

Results. Speaking scores improved in everyone. Average pre-test score was 5.2/10 (lots of pauses,
short answers). Post-test average rose to 7.8/10. Everyone spoke longer (average 45 seconds more) and had
fewer hesitations.

Here is a simple table of average scores:

Measure Pre-test (avg)||Post-test (avg)|(Improvement
Fluency (speed/pauses) 4.8 7.5 +2.7
[Clarity & vocabulary || 51 || 79 || +28 |
|Completeness || 5.7 || 8.0 || +2.3 |
|Overall [ 52 [ 78 | +26 |

Survey results (12 students):

¢ 76% said they felt “more confident speaking™ (4 or 5 on scale).

¢ 100% agreed tasks felt “useful for real life.”

¢ 83% liked working in pairs better than teacher lectures.

¢ One student wrote: “Now I practice job interviews at home with my wife — it helps!”™

In class, I saw more laughter and volunteering after week 2. Shy students opened up during role-
plays.

Discussion. The results match what other researchers found. Adult learners improved fluency
because tasks were practical and repeated, just like Hambardzumyan (2025) said. They got motivated when
tasks used their own experiences, like talking about jobs instead of textbook grammar. This fits adult
learning theory — they are self-directed and problem-centered (Knowles, 1975).
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